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Abstract

The purpose of this study is to find out and describe the leadership management of school
principals in fostering teacher professionalism at SDN 12 Indralaya Utara. This research was
conducted comprehensively at SDN 12 Indralaya Utara, Ogan Ilir Regency. In this study, the
object of the research is "Principal Leadership Management in Fostering Teacher
Professionalism at SDN 12 Indralaya Utara. This study uses a qualitative approach with a
qualitative descriptive research method. The data collected in this study is in the form of
primary data and secondary data. Data collection techniques use observation, interviews and
documentation. The data validity technique is carried out by method triangulation,
triangulation between researchers, data source triangulation, and theoretical triangulation.
The data analysis technique refers to the steps from Miles and Huberman, namely Data
Reduction, Data Presentation, and Conclusion Drawn. The result of this study is that the
management of the principal's leadership planning in fostering teacher professionalism at
SDN 12 Indralaya Utara has been carried out systematically and integrated. The management
of the implementation of the principal's leadership in fostering teacher professionalism at
SDN 12 Indralaya Utara has been consistent. The implementation of principal leadership
management in fostering teacher professionalism at SDN 12 Indralaya Utara faces a number
of obstacles that are multidimensional and interrelated. The principal of SDN 12 Indralaya
Utara has formulated and implemented creative, collaborative, and adaptive solutions in
responding to every obstacle faced.
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Abstrak

Tujuan dari penelitian ini adalah untuk mengetahui dan mendeskripsikan manajemen
kepemimpinan kepala sekolah dalam pembinaan profesionalisme guru di SDN 12 Indralaya
Utara. Penelitian ini dilakukan secara komprehensif di SDN 12 Indralaya Utara, Kabupaten
Ogan Ilir. Dalam penelitian ini, Objek penelitiannya adalah “Manajemen Kepemimpinan Kepala
Sekolah Dalam Pembinaan Profesionalisme Guru di SDN 12 Indralaya Utara. Penelitian ini
menggunakan pendekatan kualitatif dengan metode penelitian deskriptif kualitatif. Data yang
dikumpulkan dalam penelitian ini berupa data primer dan data sekunder. Teknik pengumpulan
data menggunakan observasi, wawancara dan dokumentasi. Teknik keabsahan data dilakukan
dengan triangulasi metode, triangulasi antarpeneliti, triangulasi sumber data, dan triangulasi
teori. Teknik analisis data merujuk langkah-langkah dari Miles dan Huberman yaitu Reduksi
Data, Penyajian Data, dan Penarikan Kesimpulan. Hasil dari penelitian ini adalah manajemen
perencanaan kepemimpinan kepala sekolah dalam pembinaan profesionalisme guru di SDN 12
Indralaya Utara telah berjalan secara sistematis dan terpadu. Manajemen pelaksanaan
kepemimpinan kepala sekolah dalam pembinaan profesionalisme guru di SDN 12 Indralaya
Utara berlangsung secara konsisten. Pelaksanaan manajemen kepemimpinan kepala sekolah
dalam pembinaan profesionalisme guru di SDN 12 Indralaya Utara menghadapi sejumlah
hambatan yang bersifat multidimensional dan saling berkaitan. Kepala sekolah SDN 12
Indralaya Utara telah merumuskan dan mengimplementasikan solusi yang kreatif, kolaboratif,
dan adaptif dalam merespons setiap hambatan yang dihadapi.

Kata Kunci

Manajemen; Kepemimpinan; Kepala Sekolah; Profesionalisme Guru; Sekolah Dasar.
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Introduction
___________________________________________________________________________________________________________________________|

Education is widely recognized as a fundamental pillar of national development, as the quality of
human resources largely depends on the effectiveness of the educational system. In Indonesia, primary
education serves as the foundation for developing students’ knowledge, skills, attitudes, and values
necessary for lifelong learning and societal participation (Suarez-Perales et al., 2021; Nugroho, 2022;
Taqorub et al,, 2018). The success of primary education is closely associated with the quality of
teachers and the effectiveness of school leadership. In this regard, school principals play a strategic
role not only in managing administrative functions but also in fostering teacher professionalism to
improve educational quality and student outcomes (Wityastuti et al.,, 2025; Rusdiana et al., 2023;
Purwantiningsih & Suharso, 2019).

Teacher professionalism is an essential component of educational quality. It encompasses
pedagogical competence, subject-matter expertise, professional ethics, and the ability to adapt to
educational reforms and technological developments (Bautista Jr., 2025; Tatto, 2021; Mayer & Mills,
2021). Professional teachers are expected to continuously improve their competencies and implement
effective instructional practices that support student learning. Effective school leadership contributes
significantly to teacher professional development through supervision, motivation, professional
training, and collaborative decision-making processes. Studies have demonstrated that strong
leadership positively influences teachers’ professional competence, instructional performance, and
commitment to educational improvement (Patriandi et al., 2023; Rahman & Yuliani, 2025; Norman et
al,, 2025).

Despite its importance, the development of teacher professionalism remains a significant
challenge, particularly in rural and semi-urban primary schools. Teachers often encounter barriers
such as limited access to professional development opportunities, inadequate educational resources,
heavy workloads, and insufficient leadership support. These challenges became more evident during
and after the COVID-19 pandemic, when teachers were required to adapt rapidly to new instructional
approaches and technological demands. As a result, ineffective leadership may hinder teachers’
professional growth and negatively affect student learning outcomes (Sariakin et al., 2025).

The situation is particularly relevant in SDN 12 Indralaya Utara, a public primary school located
in Ogan Ilir Regency, South Sumatra. Teachers at the school face various challenges, including limited
technological infrastructure, restricted access to professional training, and the implementation of
educational reforms such as the Merdeka Curriculum. Under such circumstances, the principal’s
leadership becomes a crucial factor in supporting teachers’ professional development and ensuring
the successful implementation of educational policies (Wulandari et al., 2025).

Several previous studies have examined the relationship between school leadership and teacher
professionalism. Research has shown that transformational, situational, and adaptive leadership styles
can effectively enhance teacher competence and professional commitment. School principals who
provide motivation, clear communication, professional guidance, and opportunities for collaboration
tend to create a supportive environment for teacher development (Soim et al.,, 2020). Furthermore,
leadership practices characterized by participatory decision-making and direct support have been
found to significantly improve teachers’ motivation and professional performance (Ali & Susilawati,
2025; Damayanti et al. (2025).

Although previous studies have confirmed the importance of principal leadership in enhancing
teacher professionalism, most research has been conducted in urban schools, secondary schools, or
other educational settings. Limited attention has been given to leadership management practices in
rural public primary schools, particularly in South Sumatra. Consequently, there is still insufficient
understanding of how school principals manage and implement leadership strategies to foster teacher
professionalism within resource-constrained educational environments. This gap highlights the need
for context-specific investigations that consider local challenges and institutional conditions.

Therefore, this study aims to explore the management of principal leadership in fostering
teacher professionalism at SDN 12 Indralaya Utara. By examining leadership practices within a rural
primary school context, this study contributes to the existing literature by providing a contextual
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understanding of leadership strategies used to support teacher professional development.
Furthermore, the findings are expected to offer practical recommendations for school leaders,
policymakers, and educational stakeholders seeking to improve teacher professionalism and
educational quality in similar settings.

The significance of this study is further reinforced by its relevance to Sustainable Development
Goal (SDG) 4, which emphasizes inclusive and quality education for all. Strengthening principal
leadership and teacher professionalism is essential for reducing educational disparities and improving
learning outcomes, particularly in underserved areas. Ultimately, the findings are expected to provide
valuable insights for enhancing the quality of primary education in Indonesia and supporting
sustainable educational development.

Method
|

This study employed a qualitative descriptive approach to explore the principal's leadership
management in fostering teacher professionalism at SDN 12 Indralaya Utara, Ogan Ilir Regency, South
Sumatra. Qualitative research is defined as a research procedure that produces descriptive data in the
form of written or spoken words and observable behavior (Moleong, 2016). Furthermore, qualitative
research aims to understand social and human phenomena through comprehensive descriptions,
detailed perspectives from participants, and natural settings a(Adlini et al,, 2022). This approach was
considered appropriate because it enabled an in-depth exploration of leadership practices and teacher
professional development within their real-life context.

The study was conducted from January to April 2026 at SDN 12 Indralaya Utara. The research
participants were selected using purposive sampling to obtain information-rich cases relevant to the
research objectives (Sugiyono, 2021). Seven informants participated in the study, consisting of one
principal as the key informant, four teachers, one school committee representative, and one
administrative staff member. These participants were selected based on their direct involvement in
leadership practices and teacher professional development within the school.

Data were collected through observations, semi-structured interviews, and document analysis.
Observation was conducted to examine leadership practices, teacher professional activities, and the
overall school environment. According to Sugiyono (2020), observation enables researchers to gain a
holistic understanding of social situations through direct engagement in the field. Interviews were
conducted with all informants using interview guides developed from leadership management and
teacher professionalism indicators. Interviews allowed the researcher to explore participants’
experiences, perceptions, and interpretations in depth (Sugiyono, 2020). In addition, documentation
was utilized to support and verify the findings obtained from observations and interviews. Documents
examined included school strategic plans, teacher professional development programs, meeting
minutes, teacher performance records, and annual school reports (Sugiyono, 2020).

The study focused on two main dimensions: principal leadership management and teacher
professionalism. Principal leadership management was examined through four managerial functions,
namely planning, organizing, actuating, and controlling (Mulyasa, 2022). Meanwhile, teacher
professionalism was assessed through pedagogical, personal, social, and professional competencies,
including instructional planning, innovative teaching practices, professional development
participation, and contributions to school improvement (Mulyasa, 2023).

To ensure data trustworthiness, source triangulation was employed. Triangulation involves
comparing information obtained from different sources and methods to enhance data credibility and
validity (Satori et al., 2020; Susanto et al., 2023; Hussein, 2009). The researcher compared findings
from observations, interviews, and documents, as well as information obtained from different
informants, including the principal, teachers, school committee representative, and administrative
staff.

Data were analyzed using the interactive model of Miles et al. (2023), which consists of three
stages: data reduction, data display, and conclusion drawing/verification. Data reduction involved
selecting, simplifying, and organizing relevant information according to the research focus. Data
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display was conducted through narrative descriptions and thematic categorization to facilitate
interpretation. Finally, conclusions were drawn and continuously verified through repeated
examination of the data and triangulation procedures to ensure the credibility and consistency of the
findings (Sugiyono, 2020).

Through these procedures, the study sought to provide a comprehensive understanding of how
principal leadership management contributes to fostering teacher professionalism in a rural public
primary school context.

Results
|

Principal Leadership Management in Teacher Professional Development

The findings revealed that the principal of SDN 12 Indralaya Utara implemented leadership
management through four main managerial functions: planning, organizing, actuating, and
controlling. These functions were consistently applied to support teacher professional
development and improve instructional quality.

1) Planning Function
The principal developed annual and semester-based programs aimed at enhancing teacher
competence through workshops, teacher working groups (KKG), academic supervision, and
professional development activities. Planning was conducted collaboratively by involving
teachers in identifying their professional needs and determining priority programs.
The principal stated:

“At the beginning of each academic year, we discuss the professional development needs

of teachers together. We identify challenges faced in the classroom and determine

appropriate activities that can improve their competencies.” (Principal Interview, 2026)

Teachers confirmed that they were actively involved in the planning process, which increased
their sense of responsibility toward professional development activities.

One teacher explained:
“The principal always invites us to participate in planning school programs. We are
encouraged to express our opinions regarding training activities and teaching needs.”

(Teacher 1 Interview, 2026)

These findings indicate that participatory planning contributes to greater teacher engagement
and ownership of professional development programs.

2) Organizing Function
The organizing process involved assigning responsibilities according to teachers’ competencies
and professional interests. The principal established collaborative teams responsible for
curriculum development, assessment, literacy programs, and extracurricular activities.
A teacher stated:
“Task distribution is carried out fairly. Teachers are assigned responsibilities according
to their expertise and experience, making us more motivated to contribute.” (Teacher 2
Interview, 2026)

The principal also emphasized teamwork as an important strategy for enhancing professionalism.
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The principal explained:
“I encourage collaboration among teachers because professional growth occurs more
effectively when teachers learn from each other and share their experiences.” (Principal

Interview, 2026)

The findings demonstrate that effective organization creates opportunities for teachers to
develop leadership skills and professional competencies through collaborative practices.

3) Actuating Function

The implementation stage focused on motivating teachers, facilitating professional development
activities, and providing continuous guidance. The principal regularly encouraged teachers to
participate in workshops, seminars, and teacher working groups organized at district and
regional levels.

One teacher reported:

“The principal consistently motivates us to attend training programs and apply new
teaching strategies in the classroom.” (Teacher 3 Interview, 2026)

Another teacher highlighted the supportive leadership style of the principal:
“Whenever we encounter difficulties in implementing the curriculum or using
technology, the principal provides guidance and practical solutions.” (Teacher 4

Interview, 2026)

These findings suggest that motivational support and professional guidance positively influence
teachers’ willingness to improve their instructional practices.

4) Controlling Function
The controlling function was implemented through classroom supervision, performance
evaluation, and regular feedback sessions. Academic supervision was conducted periodically to
monitor teaching effectiveness and identify areas for improvement.
The principal stated:
“Supervision is not intended to evaluate teachers negatively. Instead, it is conducted to
help teachers improve their instructional practices and solve classroom challenges.”
(Principal Interview, 2026)
Teachers perceived supervision positively because it provided constructive feedback.

One teacher explained:

“After classroom observation, the principal discusses strengths and weaknesses with us
and provides recommendations for improvement.” (Teacher 2 Interview, 2026)

The findings indicate that supervision and feedback contribute significantly to continuous
professional growth among teachers.

Teacher Professionalism Development
The study found notable improvements in teacher professionalism resulting from the principal’s

leadership management practices. These improvements were evident in pedagogical competence,
professional competence, social competence, and personal competence.
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1) Pedagogical Competence

Teachers demonstrated increased ability to prepare lesson plans, implement student-centered
learning, and integrate technology into instruction.

A teacher noted:

“Through training and supervision activities, I have learned how to design more
engaging learning experiences and use digital resources effectively.” (Teacher 3
Interview, 2026)

2) Professional Competence

Teachers became more active in participating in professional development activities and
educational forums.

One teacher stated:

“I regularly participate in teacher working groups and online seminars because the
principal encourages continuous learning.” (Teacher 1 Interview, 2026)

3) Social Competence

Improved collaboration among teachers was observed through teamwork, peer mentoring, and
collective problem-solving.

According to a school committee representative:

“Teachers demonstrate stronger cooperation and communication than before. They
frequently work together to improve learning activities.” (School Committee Interview,
2026)

4) Personal Competence

Teachers exhibited greater discipline, commitment, and responsibility toward their professional
duties.

An administrative staff member explained:

“Teachers have become more disciplined in preparing instructional documents and
fulfilling their responsibilities.” (Administrative Staff Interview, 2026)

The findings demonstrate that principal leadership management plays a crucial role in fostering
teacher professionalism at SDN 12 Indralaya Utara. Through systematic planning, effective
organization, motivational implementation, and continuous supervision, the principal created an
environment conducive to professional growth.

The participatory planning process increased teacher engagement and ownership of professional
development programs. Similarly, collaborative organizational practices strengthened teamwork
and knowledge sharing among teachers. The motivational leadership approach adopted by the
principal encouraged teachers to actively pursue professional learning opportunities and adapt to
educational changes. Furthermore, regular supervision and constructive feedback supported
continuous improvement in teaching practices.

These findings support previous studies emphasizing the importance of transformational and

participatory leadership in enhancing teacher professionalism. The results suggest that effective
principal leadership can overcome challenges commonly faced by rural schools, including limited
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resources and restricted access to professional development opportunities. Consequently,
leadership management emerges as a critical factor in improving teacher competence and
educational quality within rural primary school contexts.

Overall, the study demonstrates that principal leadership management at SDN 12 Indralaya Utara
has contributed positively to teacher professionalism by promoting continuous learning,
collaboration, instructional improvement, and professional commitment. These findings provide
valuable insights for school leaders seeking to strengthen teacher development and improve
educational outcomes in similar educational settings.

Discussion
|

The findings of this study indicate that the principal of SDN 12 Indralaya Utara has implemented
leadership management in fostering teacher professionalism through systematic planning, effective
implementation, problem identification, and adaptive problem-solving strategies. The planning
function emerged as a fundamental aspect of leadership management, as the principal developed
professional development programs through participatory processes involving teachers,
administrative staff, and the school committee. The programs were designed based on periodic needs
assessments conducted through classroom observations, performance evaluations, and direct
communication with teachers. Such findings confirm that effective planning is a critical managerial
function that provides a clear direction for teacher development programs. As argued by Mulyasa
(2021), educational leaders who formulate comprehensive plans are better able to guide teacher
development activities through measurable goals, strategic actions, and effective resource allocation.
The participatory planning process identified in this study also reflects transformational leadership
practices, where teachers are actively involved in decision-making processes. This finding supports
Meyer (2024), who emphasized that teacher participation in school planning strengthens ownership,
commitment, and responsibility toward professional development initiatives. Furthermore, the
principal’s efforts to identify teacher needs through direct observation and dialogue align with the
findings of Nurhidayat et al. (2024), who concluded that successful professional development
programs depend heavily on accurate diagnosis of teachers’ professional needs. Through such needs-
based planning, limited resources can be utilized more efficiently and effectively to address actual
competency gaps among teachers.

The involvement of the school committee in the planning process also demonstrates the
implementation of school-based management principles. According to Ardena and Fatimah (2021),
effective school-based management requires open communication and collaboration between schools
and stakeholders to ensure sustained support for educational programs. The findings reveal that the
principal regularly communicates program developments to the school committee, thereby
strengthening external support for teacher professional development. This collaborative approach
ultimately contributes to improved instructional quality, which is consistent with Marmoah (2019),
who found a significant relationship between principal leadership management and student learning
outcomes. Moreover, the coordination established between the principal and administrative staff
reflects a holistic understanding of teacher professional development. Sagala and Putra (2022) argued
that successful educational leadership depends not only on pedagogical expertise but also on
managerial capacity to coordinate all school resources, including personnel, facilities, and
administrative systems.

The implementation phase of leadership management further demonstrates the principal’s
commitment to fostering teacher professionalism. Academic supervision, professional training, and
motivational support were found to be the primary mechanisms through which teacher development
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was promoted. The principal conducted regular classroom observations followed by constructive
feedback sessions, allowing teachers to reflect on and improve their instructional practices. These
findings are consistent with Irawan et al. (2020), who emphasized that effective academic supervision
should be systematic, continuous, and integrated into school management practices. The positive
perception of supervision among teachers in this study further supports Aderibigbe et al. (2020), who
reported that collaborative and humanistic supervision is more effective than inspection-oriented
approaches in promoting professional growth. By positioning supervision as a supportive rather than
punitive process, the principal created a professional environment where teachers felt comfortable
discussing challenges and exploring improvement strategies.

The organization of workshops and professional training programs based on identified needs
also contributed significantly to teacher competence development. Teachers reported increased
confidence in implementing innovative teaching methods and adapting to educational reforms,
particularly the Merdeka Curriculum. These findings support Priansa (2018), who asserted that
professional development programs must be grounded in accurate needs assessments to ensure
relevance and practical impact. Similarly, Hamalik (2008) emphasized that effective principals act as
change agents who translate educational policies into practical capacity-building programs at the
school level. The principal’s responsiveness to curriculum reform demonstrates instructional
leadership that is adaptive and aligned with national educational priorities.

An equally important finding concerns the principal’s role in providing motivation and
emotional support to teachers. Teachers perceived the principal as approachable, supportive, and
appreciative of their efforts. Recognition, encouragement, and personal dialogue were commonly used
to address performance challenges and strengthen teachers’ professional commitment. This finding
aligns with Robbins and Judge (2019), who identified recognition and appreciation as powerful
motivational factors for professionals seeking self-actualization and social acknowledgment.
Furthermore, the study supports Windasari et al. (2024), who concluded that emotionally intelligent
school leaders are more successful in building strong interpersonal relationships and sustaining
teacher commitment under challenging circumstances. The principal’s personalized approach to
addressing teacher difficulties reflects the principles of emotional leadership and contributes to a
positive organizational climate. Overall, the integration of supervision, professional training, and
emotional support reflects the instructional leadership model described by Soim et al. (2020), which
emphasizes the interconnected roles of instructional monitoring, teacher development, and positive
school climate in improving school effectiveness.

Despite these positive leadership practices, the study identified several obstacles that hinder the
implementation of leadership management in fostering teacher professionalism. One major challenge
relates to inadequate infrastructure and facilities. The absence of essential facilities such as libraries,
laboratories, health units, and recreational spaces limits opportunities for professional development
activities and innovative learning practices. This finding is consistent with Andrade et al. (2024), who
argued that adequate infrastructure constitutes a fundamental prerequisite for effective teacher
professional development. Limited facilities not only constrain program implementation but may also
negatively affect teachers’ motivation and perceptions of institutional support.

Another significant challenge is the heavy administrative workload assigned to teachers.
Excessive documentation and reporting responsibilities reduce the time available for professional
learning, instructional reflection, and participation in development programs. This finding supports
Alimyar (2023), who identified administrative burden as a major contributor to teacher burnout and
reduced engagement in professional development. Similarly, Nabella et al. (2022) found that reducing
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administrative tasks through stronger administrative support significantly increases teacher
participation in professional learning activities. The shortage of administrative personnel at SDN 12
Indralaya Utara exacerbates this issue, limiting the school's capacity to distribute administrative
responsibilities effectively.

The study also revealed variations in teacher competence and motivation as a challenge to
leadership management. Some teachers demonstrated high enthusiasm for professional development,
whereas others were more resistant to change and innovation. This finding reflects the argument of
Sergiovanni, as cited in Kristiawan (2020), that differences in professional maturity require
differentiated leadership approaches tailored to individual teacher needs. Resistance to change should
not necessarily be interpreted as unprofessional behavior but rather as a natural response to
uncertainty and perceived challenges associated with new expectations and responsibilities.

Financial constraints were another significant obstacle identified in this study. Limited funding
restricted the frequency and scope of professional development activities, making it difficult to
provide equal access to training opportunities for all teachers. This finding corroborates Mulyasa
(2021), who identified inadequate educational financing as one of the most fundamental barriers to
school improvement. Likewise, Maisyaroh et al. (2024) reported that financial limitations often create
a gap between ambitious professional development plans and actual implementation. Furthermore,
challenges related to communication and coordination with stakeholders, particularly the school
committee, reduced opportunities for external support. This finding resonates with Epstein’s
perspective, as cited in Epstein (2018), which emphasizes that effective school-community
partnerships require intensive, transparent, and reciprocal communication.

In response to these challenges, the principal demonstrated adaptive and transformative
leadership by implementing various solutions. To address infrastructure limitations, available
resources were optimized through multifunctional use of facilities, while advocacy efforts were
directed toward educational authorities and community stakeholders. These actions reflect Tilaar
(2002) assertion that effective school leaders maximize existing resources and transform limitations
into opportunities. The principal’s advocacy efforts further support Mulyasa (2021) view that
evidence-based advocacy is essential for securing institutional support and educational resources.

To reduce teachers’ administrative burden, the principal improved task delegation, simplified
administrative procedures, and strengthened communication with educational authorities regarding
policy improvements. This strategy aligns with Robbins and Judge (2022), who emphasized that
effective delegation promotes both organizational efficiency and employee empowerment. The
principal also addressed differences in teacher competence through individualized coaching and
informal mentoring systems. This finding supports the differentiated coaching approach described by
Glickman, as cited in Kristiawan et al. (2022), which advocates professional support tailored to
teachers’ developmental stages. The mentoring relationships observed in this study also reflect the
principles of professional learning communities proposed by DuFour and Eaker, where professional
growth occurs through collaborative learning and peer support.

To overcome financial limitations, the principal actively sought external partnerships with
educational agencies, universities, training institutions, and professional communities. This strategy
supports Yu et al. (2023) argument that successful school leaders cultivate extensive professional
networks to access additional resources and opportunities. The involvement of the school committee
in facilitating external support further confirms Epstein’s framework, as cited in Oe et al. (2022),
regarding the importance of dynamic school-community partnerships. Finally, efforts to strengthen
communication and coordination among stakeholders were instrumental in building collective
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commitment to teacher development. These findings align with Habermas’s communicative action
perspective, as cited in Purnomo et al. (2024), which highlights transparent and inclusive
communication as the foundation for trust and collaborative problem-solving within organizations.

Overall, the findings demonstrate that principal leadership management at SDN 12 Indralaya
Utara embodies adaptive, transformational, and instructional leadership practices that contribute
significantly to teacher professionalism. Through strategic planning, continuous supervision,
professional development initiatives, motivational support, and collaborative problem-solving, the
principal has successfully fostered a culture of continuous improvement despite various structural and
contextual challenges. These findings reinforce Jaya et al. (2025) argument that transformative school
leaders are not merely managers of change but catalysts who inspire all members of the school
community to actively contribute to educational improvement. Consequently, this study provides
empirical evidence that effective principal leadership remains a critical factor in strengthening teacher
professionalism and enhancing the quality of primary education, particularly in rural and resource-
constrained contexts.

Conclusions
. ______________________________________________________________________|
This study concludes that the principal of SDN 12 Indralaya Utara has effectively implemented
leadership management in fostering teacher professionalism through systematic planning, continuous
implementation, adaptive problem-solving, and strategic collaboration with various stakeholders. The
planning process was conducted through participatory needs assessments, while the implementation
was realized through academic supervision, professional training, mentoring, and motivational
support that contributed positively to teachers’ pedagogical, professional, social, and personal
competencies. Although several challenges were identified, including inadequate infrastructure,
excessive administrative workloads, varying levels of teacher competence and motivation, financial
constraints, and limited stakeholder coordination, the principal demonstrated adaptive and
transformational leadership by optimizing available resources, strengthening partnerships,
implementing individualized coaching, and improving communication mechanisms. These findings
imply that effective principal leadership is a critical determinant of teacher professional development
and educational quality, particularly in rural and resource-constrained primary schools. Practically,
the study highlights the importance of strengthening leadership capacity, expanding stakeholder
engagement, and providing sustainable support for teacher development programs. Furthermore, the
findings contribute to the achievement of Sustainable Development Goal (SDG) 4 by emphasizing the
role of school leadership in ensuring quality and equitable education. Future research is recommended
to investigate principal leadership management and teacher professionalism across a wider range of
rural and urban schools using comparative or mixed-method approaches, as well as to examine the
long-term impact of leadership practices on teacher performance, student achievement, and overall
school effectiveness.
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